S3.M2:  Supporting Student Success:  delving into issues around afterschool / expanded learning opportunities for children and youth in Oregon.


November 30, 2009, 12n – 4 pm.

Roth’s Hospitality Center, 1130 Wallace Rd NW, Salem, 97304 Santiam Room

.
Attendees:  Chuck Riley, Krina Lemons, Mary Shea, Regan Gray, Judy Volta, Sandy Bell, Ed Dennis, Suzanne Bonamici, Patty Whitney-Wise, Kitty Piercy, Lynne Reinoso.

Members not attending:  Danny Santos

Staff:  Carolyn McVicker, Beth Unverzagt, Sonja Svenson.

· Introductions:  table cards & why the children
Pictures on name tags are to remind us of why we are doing this work. 

· Reminders

· Process issues: critical thinking/opinions, one person speaking at a time, breaks/restrooms.
· Red light, green light, yellow light – coming to consensus
· Be respectful of the opinions of the team membership; please don’t take statements out of context and share with others outside of the team.  

· Presentation of Oregon ELO:  McMinnville:  Kids on the Block, Inc.

The Kids on the Block Afterschool Program was established in 1989; began in three elementary schools.  Today’s program exists in 6 elementary schools (535 students).  District has one 21stCLCC grant, which is in the high school.  First hour is academics, regular day teacher assists for this hour.  For remaining time, Parks and Recreation district administers the enrichment programs.  Power Hour staff plan and staff the last two hours of the day – students go to the cafeteria.  Each site has an adult leader; 30 weeks of educational opportunities.  Teachers don’t send homework home with children that may not have supports at home.   Students stay in ‘pods’ and snacks are delivered to them.  By 5:30 all children have been picked up by parents/guardians.

Major partners are the city, school district, and several local businesses.   The community raises the bulk of the money through the annual Mayor’s Ball; over $1 million has been raised through the ball.  High level of commitment by the community to ensuring success; long term sustainability of the program working with the city, school district, and business community has been key to success.      

Questions:

Margaret – how did they get the teacher’s union to work with them?   Beth – not sure, can get that information.  Krina – we struggled with that issue last year with our 21stCLCC grant.  We used the model that coaches use to do afterschool sports.  With the help of the district Human Resources department, did come to an agreement.  Beth – very important that the school district understands that 21stCLCC funds do not supplant school funds.  McMinville is paying for the extra hour with Title I funds.   

Suzanne – did they have an extended contract with the teachers?  How many teachers are working after the regular school day?   They have approximately 11 teachers that work in the hour after regular day with an extended contract.  Ed – it would be like an extended duty contract for coaches.   

Chuck – does the school district extend outside the city limits?   Yes, Lafayette has a program that isn’t part of the city; they do have a Power Program.   Chuck – in Beaverton, this might be a problem.   

Judy – how does the transportation work?  Beth – they have two buses that transport students, but many of the students are walkers.   The school district also receives reimbursement from Title 1 because the first hour is strictly academics.

Ed – are they providing food?   Yes, but it is just a snack – they are not on the USDA food program (but OregonASK is working on it with them).

Critical thinking. Discussion A:  Framework for problem solving
· Quick review of questions that the group would like answered as part of this process.

What impression did you have from reading the meeting notes?

What did you think we accomplished?

Accomplishments of last meeting:  framework discussing ELO needs

Overwhelming issue….recent history of trying to move forward

Carolyn – one of thoughts I had was ‘where do we start and how do we do what we have been charged to do with the time allotted?’   We could work at this piecemeal, like each task is a piece of the pie – but that process may not get us to our ultimate goal.    We need to look at the process in this way: 

· Getting specific – The framework for problem solving and define the parameters of each:  

· the Current situation

· the Vision.

· the Connection/Bridge: issues between the current situation and the vision, i.e. how to get to the vision

Chuck – my concern is the third piece, we can’t get there unless we can bridge from 1 and 2 to accomplish three.   

Carolyn – at the last meeting we looked at: Where are we with the data?   We have taken all the information in our hands about ELOs into a database. To this database we have added all the licensed facilities that care for school-age children, then we dumped all the schools into the database.   By the next meeting we should have something online or in hand to show you where ELOs are located; the data is separated by age groups.   We have also added partners, like Boys & Girls Clubs.  The vast number of ELOs are in schools rather than in community buildings.

Krina – are you asking the activities?  Yes.   Are you using the PPICS language?  Yes.  Krina –  the reason I am asking, different funding streams use different language.   As a service provider, I have been trying to get programs and staff to use the same language.   Our site coordinators now are using the PPICS language for any program, not just 21stCLCC.   We are slowly translating our sign-up sheets and teacher goal forms into PPICS language.   

Beth – we have worked closely on the database piece using PPICS and the only common identifier now is the street address.   Kitty – have concerns with how you are connecting this with others initiatives in the state, like the over-representation of minority students in the juvenile justice system.

Carolyn – we are working toward that goal, but we are not there yet.  There are some confidentiality issues.  Our vision is to look at particular groups of students, what else is being done for that group.

Ed – we did discuss that at the last meeting and our focus is definitely in the direction of identifying where the minority and at-risk students are in relation to ELOs.   

Carolyn – we are cognizant of the need to address this particular population.

Margaret – now does this concept differ from SUNS schools?   Beth – there is an interrelationship between ELOs and a community school.  The foundation of the community school is an afterschool program with both academics and enrichment.   A community school will add the elements of health or other non-school services.  There are many programs that are not community schools – there are certain components of the SUN system that are described as enrichment. But there is no requirement for students to participate.  Iris – Arne Duncan (US Secretary of Education) says the schools are the center of the community – the statewide community school initiative is to go statewide with this concept – basic concept is social services supports for academic success.  How do you support academic success in the classroom; cultural supports anything that supports the child and the family.  The school should be open from 6 am until 10 pm so that all types of activities are occurring.   Afterschool is a component of what you need for academic success.  Beth – there are many ELOs that do not have all the social services components – we are focused in the S3 initiative on who is being served and what funding streams are being used.   

Judy – Kitty asked how juvenile justice is included in our discussions – a concern for me is that many schools are not eligible for Title 1.  Oregon has a lot of schools that need help but don’t have access to 21stCLCC grants or other supports.  Ed – this effort recognizes all the supports that can help serve students.  If we can agree on standards for quality, then we raise the standards for all ELOs and even child care where many school age students go after school.   Carolyn – the database we are building also includes community schools, plus Boys & Girls Clubs, Campfire, etc.  It will not include single activities like dance, chess, sports, or other club-like activities.   (Carolyn asked that any questions remaining be put on the legal size paper so they can be included in the meeting summary.)

Funding sources:

Sources that are currently used, might be used currently, may be used in the future.   Sonja has complied 22 pages of both state and federal legislation that include or are associated with funding for ELOs.  We will also include corporate and foundation funding sources that we can review.   There are some budget sourcing complications as most of the ELOs have relationships with schools, cities, or other community structures with blended funding.  Programs often do not know the real source of funding.

Krina – we cannot address funding without talking about reporting requirements; some are so astronomical and exhaustive that you really have to weigh if you have the staffing or wherewithal to even try for some grants.  Kitty – it isn’t only the administrative issues, you need funding to administer and manage the grant – many don’t include funding for that piece.  Patty – or the ability to even write the grant – capacity is not there in many non-profit programs.  Beth – had a conversation with the New York S3 team to look at the grant systems within their state and look at the language for the major funding pieces.  The dollars flow from federal agencies, through state agencies, to local organizations – each has their own layer of reporting.  Kitty – some grants limit the administrative costs to such a minute level that it is impossible to do the paperwork necessary.  Beth – is having a discussion with the board chair of the philanthropy association and giving a presentation with 4 program providers about afterschool. 
Carolyn – at last meeting we talked about students that are most in need and to clarify the descriptors.  We were trying to determine the most needy groups of students; what funding put us in competition with each other.   We may look at measurements first – integrating F/R lunch, title one and other data sets. 
Krina – got a red light going on – every child deserves an afterschool opportunity – doesn’t matter what box they are in or not in.  Kitty – concerned that we get a grip on best practices on how children learn – children learn from kids that are different from them.  If you take all kids that have the same problem into one program, you won’t get very far.   We know that we have children in crisis because of their sexual identity and we need to recognize them too.  Patty – we have to start somewhere and free and reduced lunch schools would be where the most disadvantaged are.  Iris – where are foster kids?  Where are juvenile justice kids?  Mary – concerning students with disabilities and other special needs, we need to recognize they are not the same.  Carolyn – so we will include all the subgroups.  Judy – if we are a statewide initiative, the invisible kids in rural areas need to be identified as a subgroup.

Suzanne – going back to our definition of ELOs, why would we exclude things like chess club from ELOs?   Why would we do that?  What if it isn’t part of a larger program?  Beth – let’s use Chess for Success as an example.  They are only one activity component as differentiated from a menu of programs.  Would it count as an ELO if it is only one hour, once a week?   Carolyn – what part of the ELO definition excludes it as an ELO?   Krina – are you taking attendance, are you calling a parent if a kid doesn’t show up, are you arranging transportation.  Ed – example is a robotic program, very short term.  I am not interested in targeting single activities like chess club.  Suzanne – how do we differentiate?   Krina – used the golf example where it is a single activity – but if it was part of a structure fitness program it would not be considered as a single activity but part of a ‘program.’

Carolyn – we have single activities in geographic areas that we may want to track.  Beth – Saturday Academy, Chess for Success, AKA Science, we may track in the database because they are linked.   Suzanne – but only Chess for Success, not other chess clubs that are operating independently after school?  Beth – a karate club is another example, one day a week for 2 hours, not an ELO.   Sandy – non-profits (Ethos for Music) are also working in their communities to raise money from businesses.  They are competing for the same funds as formal ELOs.

Carolyn – these are all good piece that we may need to add – even go back and look at geographic areas for single activities.  Margaret – chess has been proven to help with concepts of math, but not sure if it should be part of the database.  Krina – we serve about 13,000 kids and some of the schools have chess clubs, but I consider it to be part of the overall umbrella of program activities.  Kitty – we struggle with the fact that kids learn in different ways, they can be academically empowered with different way of learning like chess or karate.  Patty – my reason for including all these single activities, is if a program wants to expand they have something upon which to build.  Carolyn – in the long term, if we come across these types of programs, they may be useful later on.  Ed – I hope we can use this very conversation, let’s start with what we can focus on which is a multifaceted program.  Krina – we do keep track of single activities now in PPICS.   

Purple handout sheet discussion

Krina – all children are at risk.   Iris – we still have kids of color that are in every category, we haven’t been doing for all kids.  We wouldn’t have the high representation of minorities in the at-risk categories if we had been doing for all kids.   Ed – don’t want to push back on any kids, but the middle class and higher income kids parents will make sure their kids have access.   Kitty – there are many communities that have no kids of color, but they still have high needs because they are economically disadvantaged.  Patty – I think that covers the bulk of kids in rural areas too.   Beth – if we focus on home security and ethnic diversity, we will capture the bulk of Title 1 schools.  We won’t capture high schools however.  

Decision:  Long term – all students; short term – choose a focus.  

Judy – we may hit all the necessary kids if we focus on academic need.  Patty – I have an adopted daughter with lots of needs, I am a middleclass family, I can afford tutors, but she will still fit in the ‘students not at grade level.’   

Judy – but we have some kids that are gravely at risk because they flew under the radar at middle school and then have problems in high school.

Margaret – people do respond differently to the terms poverty and economically disadvantaged.  

Decision on terms:  near term – economically disadvantaged, children of color, students not at grade level.

Krina – have an issue with grade school because that is where most of the efforts are going now – middle school is where the problems start – transition from 8th to 9th grade.   Is there a near term focus that relates to age?   Iris – does reading level matter – can we use that as an indicator?   If you aren’t at 3rd grade reading level in 3rd grade (3rd, 5th ,8th) wouldn’t that identify an issue.   Krina – 4th grade literacy scores are really the best level indicator.  Ed – we do have 3rd grade assessment scores, which are a good indicator.  We are talking about this info to focus on sites, not individuals.  There is plenty of information to gets us from 5,000 sites to the 250.    Not at grade level does indicate age.   

Carolyn – if we find out the answers to these questions and identify them statewide, does it get us to what we need to know?   Ed – we will need to understand and be flexible for middle and high school numbers.   Beth – we can make assumptions from the data we collect from elementary schools that the middle and high schools reflect the same percentages.

Patty – the food stamp families’ data comes from the Dept of Education.  Ed – we have ways to group like circumstances.  If we want to go elementary, middle school, high school groupings, may have to have different ways to slice the pie.   Kitty – be sensitive in framing this – we need to indicate that certain groups have hurdles, but put this together in a way that it doesn’t indicate that these groups are ‘less likely to succeed.’ 

Carolyn – we can identify schools where we have a certain percentage of students that fall in the categories (econ disadvantaged, children of color, not at grade).   Do we want to identify where the need is greatest and focus on that area?   Margaret – yes, but rural schools may not get into the mix.  Patty – do we want to make sure that rural schools are added.   Ed – we are trying to create a formula with the three elements?  Yes.   Ed – do we mix them all together?   No, look at individually for each group and mix from there.   Iris – if we align this discussion with what is being used, then we use economically disadvantaged?   Ed – I think we should try to create a formula that mixes all three – a gradation scale.   If you just go with economically disadvantaged and not at grade, then the students of color may get lost.   The state is about to announce or name 60 persistently struggling schools for the Race to the Top application, then we can use this to identify.   

Suzanne – one of the factors is struggling students, how does this fit?  Ed – we will look at the schools that are not making growth, use a growth factor rather than not at grade level; 50, 60 or 70 percent not at grade level.   Judy – the formula for the persistently struggling has already been done.   Iris – federal Dept of Education is using low-performing schools and we need to use that term. 

Kitty – we have these pictures of kids, not whole schools, but the singularity of kids is important.  Some schools get categorized as struggling because they are loaded with who is in the classroom – kids with special needs, English language learners, etc.   

Krina – why are we talking about formulas now?  If our long term is all kids – and short term is these factors, why are we discussing who gets funded and how?   Ed – we are not talking about a funding formula, but a performance formula – education performance index.   Sandy – for Ed, if we identify low-performing schools probably have a myriad of issues – lots of things going on that don’t allow kids to perform that an afterschool program isn’t going to affect. 

Carolyn – this is a critical thinking process and it will be uncomfortable because we don’t trust the process yet.  Ask that we have patience with the process; we do have to discuss and work through this and the discomfort.   Margaret – using the language of the day is going to be very important.   Iris – when SUN schools did the criteria for funding, they used a grid that included things like free and reduced lunch, etc.  Carolyn – can we get those criteria?   Is it only for Multnomah County?  Yes, and only for SUN schools, but we did it for every school and a pattern emerged.  They did a cut-off and started with some schools in every county commissioners district.

Ed – I hope we can focus on just the most at risk and not worry about the politics.   Krina – if we are starting to talk about criteria for performance, one child can put the whole school into a safety net situation.   May have one family with five kids in poverty, they move, and that school becomes 49.9 percent and no longer qualifies for free and reduced.  What about the other 600 kids and their families?  Ed – the performance piece which includes a growth index, may address some of the one child, one family issues.  Those schools that become part of the 60 that will have to sign on the dotted line that they accept help.   Kitty – if you know your state is moving in a direction that your vision is, then you should try to leverage what is already there so you can make bigger steps forward than you would have starting from scratch.

1:45 pm to 2:05 pm BREAK

2:05 pm to 3:00 pm

Critical thinking Discussion B:  Vision

Update on the Current Situation: the state of Oregon ELOs


Students served, ELO programs available, Funding resources


Additional information needed

The Vision

As a result of this process, which students will be targeted for ELO expansion?  What are the priorities?  Why?  How will success be measured (measurable & specific)?  By volume or by student success?  By quality of programs?  We need an overall statement that says we want ELOs for all kids.  Craft the near term piece in positive language that reflects the language of the day.   If we don’t get to all students in the near term, what criteria do we use?   Staff will look at the SUN grid; look at the 60 struggling schools; will edit and present to the group.

Assuming that we populate all three grids/matrices, schools have certain characteristics, these schools need ELOs, do we serve all students, if not all – who, what programs in place.   

Chuck – once we identify a school, put in programs and it will populate itself – we can’t assume the target kids will attend – if we let it self- populate then it will be truly for all students.  Margaret – if we have something for all students, then we don’t reach the students we want to reach.

Carolyn – let’s say we have identified a school district, 400 elementary students, one ELO program that serves 30 students.  What is next?  Is it to create and fund for all the other students, even those not in need.   How do we find a place that isn’t an ‘all student’s’ place?   Is it bigger than we can do, or cost more money than we can do?  Judy – visions have to be bigger than you can accommodate – so it should be broad and unreachable. 

Carolyn – how do we get to the near term goals?   Kitty – we have food programs that serve all students and it does get to the students that need food.  Patty – if we are in the broad parameter of serving all students, it will reach the target students.   Assume there is a way to identify the students and figure out the programs that serve them best; what are the community skills that can serve them.   

Iris – when we set criteria – 80 percent free/reduced, 60 percent not at grade level, the pool will make itself evident – then the hard part is where the cutoff is at.   We may have 1,000 schools that meet the criteria, but can only serve 400. 

Patty – how does funding get directed?   Beth – we are looking at funding and will have that info for the team before or at the next meeting.   We do know there is a tipping point on cost per pupil that programs can target of about 25 to 33 percent of students served that makes a movement toward success.

Krina – there are two A words missing – one is Access.   Access is more critical than actually having programs – students must know there is no stigma attached to attending an afterschool program.   If you have one school that is a feeder school for non-title 1 programs, then you reach that tipping point.   Carolyn – access is one of the issues to resolve.

Krina – the other A word is alignment.   The alignment has to be teachers on board with the program developed.  Ed – step back for a moment, as we look at targeting a specific subset of schools, how do we keep the other providers engaged in quality enhancement.  Beth – it should be part of our long-term vision.  Once we identify the locations, there will be conversations with schools where supports aren’t provided.  If we align the quality standards that have been developed, such as the program assessment, we hope that the standards will help schools that aren’t getting the targeted supports.   Patty – use the best practice programs as models.

Krina – there are so many good things that are helping during bell time, so why aren’t afterschool programs doing professional development too?   Ed – some times not having them aligned, like the BELL program in Chicago, can produce better results.   What they do is more hands on, take teachers out of the schools, train them, send them back to schools where they can begin a change process within the school day.  Krina – what I mean by alignment is that afterschool programs enhance what is occurring during the regular school day; example of minus versus subtract language.   The alignment I am passionate about is a consistent message and language between the school day and the AS program.   Beth – Example:  SMILE uses regular school teachers in the afterschool program and schools have seen a major shift in the teachers because they have been involved in afterschool programs and bring that experience to the regular school day; changes their teaching style.

Carolyn – we will need funding and wholehearted support for ELOs, but it won’t be possible to get to that with our short timeframe and this particular process.  We will need to identify a segment or sector, make a difference, and allow this framework to be used to further this work.  What is reasonable to look at in those schools?   What is a goal that we can achieve – what can we measure ourselves against?   I need a measurement or discussion about a measure on how far you want to go.   

Patty – we would at least want to get to the tipping point of 30 percent , but if you are a school with 90 percent poverty, would not want to leave the bulk of students out of an ELO.  Carolyn – what is a start – what is a reasonable goal?   Krina – how many of the students by county are there to serve?  563,496.   Krina – so if 50 percent are in poverty (or whatever the research says), and we take 30 percent as the goal – what I am wrestling with, if we know that it is going to take a true cultural change, change the mindsets of funders, why are we only targeting maybe 70,000 kids?   Carolyn – setting a limit sounds like we are only taking a small group – what we are looking at is parameters. 

Suzanne – if I had a sense of where the funds are going to, it would help me?   If it is General Funds, we don’t have enough money for even K-12 regular day.   Beth – for 21stCLCC, we looked at the number of students the grants said we would serve.  The tipping point seemed to be about 25-30 percent of the students that school was going to serve with their grant.  The schools are already at 50 percent free/reduced; focus on the students that make up that number.   When the current 21stCLCC applicants asked for funding, they did not give a thought to a per pupil cost – it seemed like there was a shift when more kids were served – if only a small amount of students were served it didn’t seem to be effective or sustainable.   Carolyn – so if a school had enough ELOs for at least 25 to 33 percent of the school population, then it seemed to have an effect on the success of the whole student body.   

Regan – so are we increasing the number of students beyond what are already being served, or increasing the number of students overall to 25 to 33 percent?   Carolyn – if we can get through this discussion and then back it up with data, it will help us in the decision process.

Krina – need to throw in one more element, can’t have just academics, just enrichment, just guest speakers.  Need to have a mix along with a family engagement piece to get to a tipping point – we have seen this in some best practice sites.   Needs to be a diversity of components.  Judy – have just veered off the road from community schools, because it can’t just be an isolated afterschool program.   Ed – have to disagree, because there is research out there of programs that don’t have a parent or community involvement and are very successful, not sure that is the more important piece. 

Carolyn – we often find the best option in programs that help, meet the needs, and it won’t be the same in every school or school district.   Need a variety of programs to meet different student needs and make sure the partnerships exist for funding.   Those four pieces are different for each and every school – for each school rolled up into each district, rolled up into each community is what makes success; very complex.  Specific formulas for complex problems, don’t work and is pre-70’s thinking.   

Carolyn – what else is going to be important?   Krina – quality of professional development.  Margaret – strongly support that.  Krina – staff , volunteers, community partners.   Judy – something measureable, something you can track.  Need to look at anecdotal information too as there is some truth to quality of life issues that can’t be measured.  Sandy – is there a standard we set for providers and some way to get to that standard.   Iris – if I use SUN for an example – they have already set up this process and are looking at how to expand.   How do you expand to what school and who makes that decision?   We are going to make those standards and decisions from this group for them? 

Carolyn – this group is not making decisions for schools or communities.   Iris – if we decide there are standards for providers, all the things we are talking about, we are taking this to those communities and say this is what you should do?   Ed – right now afterschool professional development is voluntary.  What we want to do is find criteria and models that communities and schools can look at to make decisions on the components of their ELOs.   Carolyn- quality is a critical piece for ELOs.  Ed – something like child care is doing to increase quality.

Sonja – the childhood care and education system is launching a statewide professional development initiative called EQUIP (Education and Quality Investment Partnership), which is being funded with child care, tax credit, and foundation dollars.  There are two sides to the initiative:  professional development for child care providers, early education, and school-age professionals and quality improvements in facilities, including afterschool programs in elementary and middle school.  We are using American Recovery and Reinvestment Act funds to jump-start all the activities.  This whole concept has been about sever years in the making, but we are finally seeing success.  Kitty – we have a high level of partnering that brought us to the point in the child care system where when we talk about quality, and we all agree on what it is and use the same language and definitions.

Krina – this is an exciting time because we are actually talking about professional development for afterschool, something we have never even considered.   Margaret – we don’t have to itemize standards, it will be part of professional development, it will be an inherent part.   Sandy – another criteria might be technical assistance; standard is a scary word for health care professionals.   It isn’t about making care the same for every patient, it is making sure that a level of care is sustained.

Krina – agree with Margaret, but we need to standards to ensure that quality of professional development is the same no matter where it is delivered.   We need to have some standards in place.   Beth – there has been three and half years of work on developing program standards and 100’s of people have commented.   There are also core competencies for the field that have been cross-walked with other professional development standards in the fields of childhood care and education, national afterschool standards, and ELOs in other states.  Margaret – I am for standards and support them, just to be clear.

Critical thinking_Discussion C:  Bridge issues

(Laying out the questions and the process for getting answers for getting from the current situation to the vision)

Policy decisions  (define, ask the questions, identify who can answer)

· Funding needs of ELOs

· Advocacy for ELOs

· Quality of ELOs

· Overall Guidance_Management_Oversight_Responsibility by whom?

Sandy - what does advocacy mean?  Making sure facilities at the district level are in support of ELOs?  How do we establish a cultural that allows them to flourish?    Patty - Are there some existing programs with high quality that points to the change we want?   They show the value of ELOs.   Iris – I was thinking about national models – are there national models, are their national advocacy organizations like National Afterschoool Alliance – that is where you get what folks are looking for?   They have done it already and done it well.   Judy – and at the same time, have the ability for the model to be responsive and adaptable to what the community needs.   

Ed – if we want to be successful, it is not a technical change, but an adaptive change – if it was easy, we would have replicated the successful models already.  Something is wrong and we need to fix it.   Suzanne – how do we then determine if what we are doing is not successful – how much of us not being successful is due to other things other than no ELOs?   Ed – for me, it is a workaround system issues.   Don’t have to go to scale for every kid, but can target a specific group.  Judge our success on ‘more at risk kids are successful.’   Iris – has there been a determination on whether ELOs work?   Yes, we have ample data on that.  Ed – there are people in the system that feel they cannot affect change; that is an adaptive challenge.   Suzanne – we need to be careful to not make it appear that ELOs are the answer to all the issues – make sure we are not competing for funds.

Krina – many years ago we had an unsuccessful initiative in Salem call ‘Kids and Cops’ – was about providing safe places for kids.  When you mention messaging, ELOs aren’t always about homework help, but also an opportunity for leadership and creativity – both are important learning opportunities.  As Ed stated, it is an adaptive change and we have significant opinions to change or ignore.  The biggest opponents are people who say it isn’t my job to help other peoples kids.  When we have a consensus that ELOs are as important as the school day, then we have been successful.

Chuck – if I could get people to agree to funding bell time, that is success.  Sandy – will there be an option for schools to opt out of ELOs?    Chuck – if that school district opts out it means resources for schools that do want ELOs.   Ed – at first the Race to the Top was opting in, but now it is opt out.   Depending on how finely we target, let’s watch and see if a school opts out – may not even need to worry about that.   

Carolyn – whose responsibility is it for kids and this time of day – we need to be very clear on our answer to that.   

Carolyn – if ELOs meet quality standards, who is responsible for managing them?   Beth – one of the best models is Minnesota where a cross-functional group of state agencies manage ELO standards.   Carolyn – maybe a seven-minute presentation on administrative functions of ELOs at next meeting? Chuck – how is there school system structured, is it like Oregon at all?   Yes, pretty similar.  Chuck - What is the governance structure because we have a disparate system of 200 school districts and 20 ESDs.  Where I grew up we only had 30.   Ed – we also have a separately elected state school administrator from the Governor.  I want to look at state’s like us, not some right to work state where there aren’t any unions.  Don’t bring us info on state school system models that are not like ours.

Judy – the success of ELOs is based on the investment of the school district superintendent or the site principal.  If they don’t support it, then it won’t happen or won’t be successful.   We can have a great idea go forward, but must have school admin buy-in to be successful.  Beth – we have to be fairly specific as we identify these pieces – key pieces – that everyone agrees on – must be practical.

Sandy – need a feedback mechanism so if we change old cultures we know how it happened - how do we allow feedback on success?   Iris – evaluation – formal or informal.  Team of folks that can assess what is going on – team from higher education.   Sandy – not annual, more real time feedback, once a month.  Iris – I am thinking of the legislature where they want to see what has worked.   Sandy – I want to make sure we have process metrics in place that point to good outcomes.  Krina – how do we do it practically?  We need site coordinators and we are adding more to what they do.   Suzanne – short term we can get anecdotal information; we can’t get the data timely.  

Sandy –  what about providing technical support?  Patty – been thinking carrots and sticks – giving the sites the tools they need, like the food program, streamline it and make it easier for high needs schools –match them up with a school site that has been successful.   Krina – there is a self-assessment tool that OregonASK has developed for programs.  Chuck – what we are talking about is a process evaluation where we can correct the process, as needed, a process auditor.  Carolyn – is this for just the 18 months of this team process or something else?   

Wrap-up

Carolyn – we have students in schools with all sorts of characteristics – we have lots of data about them - 200 school districts, 2000 schools.   How do we divide this up and assign all of you a component?  We need to give you access to the data, then let you talk from the perspective of that target group.  As we collect information, can pass off to the counties or districts and the legislators that represent those districts.  Iris - Chalkboard did this work and divided up by counties.  Krina – was not a requirement and was done by Oregon Community Foundation by nine regions.  Only one of the nine areas chose community schools, others chose literacy or other areas.

ASSIGNMENT:  check in with Chalkboard and see the rationality of the nine regions.  Beth – they did ask about ELOs, but nothing has been done with that information.   Krina – the Oregon Community Foundation nine regions are not the same as the Chalkboard regions. 

Goals for Each participant for this process 

Is an expert in an area of ELO/Students/Funding

Will then…….

· Represents the child(ren) of choice

· Represents the interest of a county(s) & schools district(s) (divide the state) and becomes knowledgeable about the students in the area, ELOs, and afterschool needs

· Represents a umbrella group of ELOs

· Becomes, if not already, an expert in an area of funding

Keeps a notebook(s) on the above to pass onto the governing entity.

563,496 divided by 14 = 40,250

36 Counties divided by 14 = 2.57

XX school districts divided by

11.30.09




